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D E F I N I N G A RT I F I C I A L  

I N T E L L I G E N C E

Wang (2019, p. 1) defines Artificial 

Intelligence as technologies that 

feature “adaptation with 

insufficient knowledge and 

resources.”

Image source: https://www.cs.utexas.edu/news/2018/fifty-years-after-sci-fi%E2%80%99s-

%E2%80%9C2001%E2%80%9D-rethinking-our-relationship-ai



“ A I  I S  

E V E RY W H E R E ” 
( S H A N E  2 0 2 1 ,  P .  2 9 ) .

Image source: https://metrograph.com/film/?vista_film_id=9999000646



C U L L E R  O N  T E X T U A L  

I N T E R P R E TAT I O N

Culler (1975, p. 159)argues that “[t]o read a text as a 

tragedy is to give it a framework which allows order 

and complexity to appear.” 

Culler illustrates this point by considering newspaper 

text read as poetry: “If a newspaper editorial be set 

down on a page as a poem, the semantic features of 

its elements remain in one sense the same but are 

subjected to different interpretive treatment and 

organized at different isotopic levels” (p. 110).

https://www.sciencedirect.com/science/article/pii/S8755461523000294?casa_token=1tY6EUodkogAAAAA:cvzANpP4NuMHtNT29TEG3gHc-DnXiXbpnnltzOvq8oDXfUXc92iINLAUaZ-IQ2kV_1yqOu734w#bib0016


H OW  S H O U L D  W E  

R E A D  C O M P O S I T I O N S  

G E N E R AT E D  W I T H  A I ?



C L A S S RO O M  A P P L I C AT I O N S

Mills (2023) presents an activity in which students annotate a New York 
Times article and then prompt ChatGPT to write a critique of the same 
article. Next, students annotate the ChatGPT output. Finally, students 
critique the ChatGPT output.

Another fruitful area for teaching could involve the application of 
Hutchinson's and Novotny's framework of rhetorical actions to promote the 
development of critical digital literacy (2018, p. 114) in relation to large 
language models. For instance, writing instructors may apply their 
framework, including the use of the technology and its technical 
documentation as course texts (p. 114), to scaffold student analysis and 
critique of user policies and related technical documents for generative AI.

https://www.sciencedirect.com/science/article/pii/S8755461523000294?casa_token=1tY6EUodkogAAAAA:cvzANpP4NuMHtNT29TEG3gHc-DnXiXbpnnltzOvq8oDXfUXc92iINLAUaZ-IQ2kV_1yqOu734w#bib0031
https://www.sciencedirect.com/science/article/pii/S8755461523000294?casa_token=1tY6EUodkogAAAAA:cvzANpP4NuMHtNT29TEG3gHc-DnXiXbpnnltzOvq8oDXfUXc92iINLAUaZ-IQ2kV_1yqOu734w#bib0022


I M P O RT A N T  B A C K G RO U N D  I N F O R M A T I O N  

F O R  B U I L D I N G  C R I T I C A L  A I  L I T E R A C Y

• How do Large Language Models and transformers work to create texts 

and other output? 

• How are the models trained?

• How many (and what kinds of) texts are used in training?

• Why do these questions matter in the classroom and beyond?



( H OW ) D O E S

G E N E R AT I V E  A I  

I M PA C T  A C A D E M I C  

C O N V E R S AT I O N S ?

The forthcoming Sixth 

Edition—available for Fall 2024 

courses—includes updates, such 

as:

"'Help Me Understand...': 

When Your They Say is a Bot," 

a chapter on navigating 

generative AI tools responsibly



M L A  S T Y L E  C E N T E R ’ S  R E C O M M E N D E D  

C I TAT I O N



H O W  E A S I LY  C A N  A  W R I T E R  O R  R E A D E R  

D I S T I N G U I S H  T H E  “ I  S AY ”  F RO M  T H E  “ T H E Y  

S AY ”  W H E N  I N C O R P O R A T I N G  G E N E R A T I V E  

A I  I N  T H E  W R I T I N G  P RO C E S S ?



W H Y D O  T H E S E  D I S T I N C T I O N S  

M AT T E R ?

https://www.nytimes.com/2023/05/16/technology/openai-altman-artificial-intelligence-

regulation.html



E X A M P L E  A C T I V I T Y

Students complete the following process:

1. Draft an autoethnography of their AI usage, connecting their 
experiences with their stance on AI use in the writing process.

2. Complete a written peer review for two peers with peer groups 
formed based on writers’ varied stances on generative AI in the writing 
process.

3. Meet with their peers to discuss their reviews and to begin planning 
revisions.

4. Experiment with AI technologies to gain additional feedback.

5. Reflect on peer and AI feedback to complete a revision plan and to 
gain insight into the unique contributions of peer and AI feedback.



S T U D E N T  

R E S P O N S E S :  

P E E R  

F E E D B A C K

O N  O N E  

P E E R ’ S  

W R I T I N G

Peer Feedback: Sample 1

Peer Feedback: Sample 2



T H E  W R I T E R ’ S R E S P O N S E  T O  P E E R  A N D  

A I  F E E D B A C K



I N T E G R AT I O N  

O F  P E E R  A N D  

A I  F E E D B A C K :  

VA R I E D

P RO M P T  

S T R AT E G I E S



D I S C U S S I O N  A N D  C O N C L U S I O N S

• Critical AI literacy, as part of digital literacy and information literacy, is an 

essential area of learning for all writers and readers.

• While traditional citation formats provide a starting point for documenting 

one’s use of generative AI in the writing process, there is need for 

additional scaffolding of students’ critical AI literacy beyond simple 

citation. 

• When afforded the opportunity to explore and discuss AI technologies in 

the writing classroom, students are able to critique the technologies, 

identifying their advantages and limitations. 

• Critical AI literacy empowers writers to evaluate their writing and writing 

processes, leveraging new technologies while maintaining awareness of AI’s 

limitations as well as the power of their own voices.
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T H A N K  YO U
I would love to hear your thoughts and questions!  You may also 

contact me at Salena.S.Anderson.58@gmail.com for more 

information about this research.

mailto:Salena.S.Anderson.58@gmail.com

